
SESSION: Teaching Large Groups 
  
Date: 7 October 2015 
 
Time: (1 hour) 
 
Learning Outcomes: By the end of this session participants will be able to:  

• Explain the value for large classrooms of the strategies of Groups, Routines, Student 
Responsibility, and Self/Peer Assessment 

• Identify the benefits of and create their own versions of Do Now and Jigsaw activities 
for use in large classes 

 
Materials: whiteboard and marker, handouts 
 
Procedures: 
Step 1: Warm-Up- Do Now-----------------------------------------15 min 
When participants come in, have the Do Now activity already written on the board. Instruct 
them to answer the questions individually, then go over the responses as a large group. 
Have participants brainstorm what kind of Do Now activities they could create for their 
classes. 
 
Step 2: Challenges with Large Classes-------------------------------------------------------20 min 
Elicit additional challenges of teaching large classes: classroom management, assessment, 
differentiation, etc.  
What are some possible solutions?  

• Clear and consistent routines (rules, repeated activities, class agenda, anything that 
allows students to operate more independently) NOTE: Teachers can and should use 
French/Shingazidja when establishing routines so students can focus on understanding 

• Group work (more self management and practice, easier for teacher to track, students 
rarely learn errors from each other) 

• Student Responsibility (give students roles to help manage class and stronger students 
help weaker ones) 

• Self/Peer Assessment (reinforces practices, students don't grade each other, use lists to 
check that everything has been done, improves quality of what is handed in) 

 
Step 3: Jigsaw Activities---------------------------------------------------------------------20 min 
Elicit definition of a jigsaw activity- Reading activities that turn into speaking activities. 
Different students are given a reading and then have to explain the reading to the group. 
Give divide participants into two groups and give one handout to each group. Explain that 
they will need to read the text carefully so that they can present it to the other group. 
 
Step 4: Conclusion----------------------------------------------------------------------------5min 
Summarize the session in general and provide time for final questions. 



Do Now Activity (on board) 

1. How large is a large class? How do you know? 

2. What is the biggest teacher frustration with large classes? 

3. What’s the primary way to make it easier to manage large classes? 

4. If a language teacher lectures because a class is large, what important element of 
language learning is missing?  

Large classes are difficult for both students and teachers. For the ideas below, put a S if this is 
a problem for students and put a T if it is a problem for teachers. 

Example: Large Classes require more preparation than smaller classes __T__. 

Classes are difficult to manage _______ 

Can’t hear or see the front of the room well _____ 

Not enough practice time _______ 

Correcting assignments takes a long time ____ 

Monitoring student performance is difficult _____ 

Class is boring ____ 

Not enough space to do different kinds of groupings _____ 

Difficult to ask questions and get personal attention _____ 

 



Feedback & Error Correction 
In large classes, feedback can be a problem. Here are three strategies for reducing workload: 
Design the assignment to get a better end product—that is, the assignment the teacher has 
to give written feedback on will be quicker to respond to if the teacher: 

• Provides clear written criteria for writing assignments (X, Y, and Z must be included) 
• Provides a model of the assignment (if worried about plagiarism, provide two models) 
• Builds self and peer assessment into every writing assignment (to avoid 

misunderstandings have a clear evaluation checklist for every self and peer 
assessment). This way the final product is much more likely to be well structured, 
have fewer errors, and be easier to respond to. 

Rather than giving feedback on the entire assignment, give feedback on only part of it, 
with the idea that you have shown the “representative” issues and errors. Another strategy for 
easily identifiable errors (such as a dropped present tense third person singular “s” in an 
English class), is simply underline or circle, and not take the time to write in the correct form.  
Look for opportunities to correct individual errors as group errors. For example, if 
students are speaking in groups and you are circulating in listening in to different, groups, if 
you hear errors, don’t correct it there, simply note it down. Then when the group work is 
completed say “as I was walking around listening I heard some common mistakes. Let me 
share them with you.” In this way, no discussion is interrupted, in this way no student is 
singled out for error correction, and after all, if one student make a mistake, it is likely that 
many others might make the same mistake.  
 
 
Differentiated Instruction in Large Classes 

A. Get to know students. Student-centered teaching says the better we know students 
the better we will tend to adapt to their needs. To begin ask students to complete a 
series of sentences about their likes or dislikes, especially how they like to learn and 
participate in class. Having students write about themselves will provide teachers with 
information on the student (what the student tells you about her/himself) and on the 
student’s abilities in the subject (for example, has the student provided all the 
requested information?).  

B. Groups support differentiation in a variety of ways. First, students who need help 
can at times find it from group partners. Second, all group members should have a 
meaningful role in activities. Some roles require more or different skills than others. 
Bright students who are hard-to-engage can be given more complex roles, and weaker 
students can take on less demanding roles. Finally, if students in large classes are 
regularly working in groups, this means that the teacher can give quality time to one 
or two groups every class. 

C. Another easy-to-implement routine is different problems for different students. A 
routine can be to assign students an exercise handout or a set of problems from a book 
and tell them that they do not have to do all the problems but that they have to do at 
least 5 (or 3 or 10) and they can do any 5 that they choose. This allows student choice 
(which is always good) and teachers can also nudge different students to the problems 
that fit them best.  


